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A number of quantitative terms are used in the report. In percentages, the terms correspond as follows:












1.1	Between October and December 2001, the Education and Training Inspectorate (Inspectorate) carried out a survey of the initial implementation of Curriculum 2000 in 41 schools and colleges.  The main findings of the survey indicated that:

	schools and colleges were working hard to implement the aims of Curriculum 2000;

	student retention rates in colleges were poor;

	considerable variation existed in the quality of the planning for the provision and development of the key skills;

	in a significant minority of colleges there was insufficient attention given to ensuring that students were following programmes that matched their ability; and

	communication difficulties with the awarding bodies were the main external factors, which impeded the implementation of Curriculum 2000.

1.2	In October 2002, as part of the ongoing monitoring and evaluation of Curriculum 2000, the Inspectorate undertook a follow-up survey in seven schools, and eight colleges.

1.3	This report represents a summary of the main findings of the follow-up survey, which focused on Advanced Vocational Certificate in Education (AVCE) programmes.  During the visits the inspectors evaluated the quality of provision in their specialist vocational subject areas, and the main key skills.  The sample included AVCE double awards, single awards and part awards in art and design, business, engineering, health and social care, information and communication technology (ICT), manufacturing, media (communication and production), and performing arts.  In three of the schools and four of the colleges, specialist inspectors in the key skills worked alongside the subject inspectors, to evaluate the quality of the provision in application of number and communication.  A number of subjects at General Certificate of Education (GCE) Advanced Subsidiary (AS) level were included in the survey, where they provided breadth to the learners’ main programmes of study.

1.4	Discussions were held with school principals, college directors, senior managers, heads of department, course co-ordinators and teaching staff in each of the colleges and schools visited.  A total of 497 students was included in the survey (173 in schools and 324 in colleges) and a total of 150 lessons was observed (74 in schools and 76 in colleges).  The figures and percentages used for analysis and comparison in the report are based on information supplied by the schools and colleges included in the survey.





2.1.1	Most of the students achieve satisfactory or better standards of work in their vocational programmes.  In the majority of colleges, the retention rates for the students who started their AVCE double award programmes in September 2000 were poor.  For those students who started their programmes in 2001, better careers guidance and induction procedures have led to an improvement in retention rates in half of the colleges in the sample.  In most schools, mainly as a result of structured pastoral care arrangements and smaller class sizes, the students are more likely to be provided with appropriate support.  As a consequence, the retention rates for students who started their AVCE double and single award programmes in September 2000 were good, and remained consistently high for those who started in 2001.  Across the vocational programmes, the success and progression rates for those students who completed their AVCE double award programmes in 2002 were mostly good or better.

2.1.2	The standards of the students’ work in the main key skills are variable; much of the work produced by the students tends to focus, for example, on practice for the external test, at the expense of improving their learning.  With a few exceptions, the retention and success rates for those students who completed level 3 key skills programmes were poor, and across the period, there has been no apparent improvement in these figures.  Across the sectors, the value students attach to the key skills is low.

2.2	QUALITY OF TEACHING AND LEARNING

2.2.1	The majority of colleges have been continually developing more appropriate induction and initial assessment programmes for their students.  The outcomes of these initial assessments have been used well, by the course teams, to place students on AVCE and key skills programmes, which are better matched to their prior attainment.  In a minority of the colleges, however, these procedures remain inadequate; the students display a limited understanding of the structure of the AVCE programme they are following, and there is an inappropriate match between the students’ work in the key skills and their individual learning needs.

2.2.2	The quality of teaching in the vocational programmes is satisfactory; much of it is good or better.  In most, it is characterised by the use of a wide range of teaching and learning strategies.  In a minority of programmes, however, teaching and learning is too tightly structured, and provides few opportunities for the students to develop the higher-level skills of critical analysis and evaluation.  The quality of teaching and learning in the key skills in the discrete classes is mostly poor; the majority of lessons focus unduly on the assessment demands of the key skills, and little account is taken of improving the learning of the students.

2.2.3	In most of the schools and colleges, the marking of the students’ vocational work is informative, well annotated and provides them with appropriate feedback on how they can improve their learning.

2.2.4	By 2002, as a result of on-going review of their Curriculum 2000 provision, the majority of colleges had reduced the range of their additional programmes of study to a narrower, but more manageable number of single or part awards and subjects at AS level and reduced the number of the key skills that students were required to take.  Most of the schools have maintained their provision for additional studies over the first three years of Curriculum 2000, and in a majority, there is evidence of some the students mixing AVCEs with GCE qualifications.  However, in many schools the breadth of provision offered at post-16 is a few AVCE double awards, single awards and a narrow range of AS awards.  In addition, they provide few opportunities for the students to take all three main key skills.

2.2.5	Since September 2000, as a result of the poor retention and success rates, most of the schools and colleges have found it necessary to adjust the provision they make for the key skills they offer.  Despite these changes, increasingly fewer students take all three main key skills, pass rates in the tests are poor and overall student achievement remains low.  In a significant minority of the schools, provision for the key skills is narrow, and tends to focus on one key skill only, usually IT.

2.2.6	In most of the schools and colleges the quality of careers advice and guidance is good and improving.

2.2.7	Across the vocational and key skills programmes, the teaching staff is suitably qualified.  The industrial experience of staff in a significant minority of programmes, including those in business and health and social care, needs to be developed and expanded.

2.2.8	Although most of the schools and colleges report there has been an overall improvement in the quality of advice and guidance provided by the awarding bodies, the majority indicate that poor communication, particularly regarding the key skills and the procedures for moderating standards, continues to impede the implementation of Curriculum 2000.











3.1.1	Most of the students achieve satisfactory or better standards of work in their vocational programmes.  The standards set and expected by a minority of the teaching staff are appropriately high; these tutors work hard to help the students’ develop their knowledge and understanding, through well-designed challenging activities and assignments.  The tasks reflect an appropriate range of vocationally relevant contexts, where the students plan and apply their learning effectively.  Elsewhere the work is not adequately demanding.

3.1.2	The numbers of students taking all three main key skills is small and many do not complete the course.  In the minority of schools and colleges, the tracking of students’ progress and achievement in the main key skills is inadequate.  Much of the work produced by the students tends to focus either on practice for the test, or on producing sample pieces for their portfolio of evidence.  There is much less evidence of students extending their learning by building on what they have already achieved.

3.1.3	Although a majority of the students observed in classes in the key skill of communication, participate well during class discussions and prepare carefully the presentation of their work, many find it difficult, for example, to offer a well-reasoned argument and defend it with sound evidence, or to articulate clearly their analysis of a problem.  Their written work is also well-ordered, but a significant minority find it difficult to present arguments lucidly or to synthesise information and ideas ways that are best suited to the purpose and context.

3.1.4	The standard of the students’ work in application of number is not high enough.  Although the majority copes successfully with the topics taught in the application of number sessions, much of the students’ work focuses on the excessive practising of basic mathematical techniques, with few opportunities to apply their learning in a range of relevant contexts.





3.2.1	In the majority of colleges, the average retention rates for the students, who started their AVCE double award programmes in September 2000, are poor at just over 50%.  For those students who started their programmes in 2001, better careers guidance and induction procedures have led to an improvement in retention rates in four of the colleges.  In the remaining four colleges, however, the rates have remained low.

3.2.2	In most of the schools the average retention rates for students, who started their AVCE double and single award programmes in September 2000, are good at just over 80%.  For those students who started their programmes in September 2001, the rates have remained consistently high.  In most of the schools, where students experience difficulty in, or become disaffected with their learning, the highly structured nature of the class contact time, the well developed pastoral care arrangements and the smaller class sizes, are more likely to ensure the students are provided with appropriate support to ensure they can continue with their course.

3.2.3	The vast majority of students who enrol on an AVCE programme have achieved at least, the minimum requirement of four subjects at GCSE level.  Although the GCSE qualifications of the students across the sectors are broadly equivalent as they begin their AVCE programmes, there are considerable variations in the composition of the number and range of subjects taken, and grades achieved.

3.2.4	The overall success rates for students, who completed their AVCE double awards in 2002, were good at 85%.  Approximately 55% of the students included in the survey, achieved grades in the CC to DE range.  Approximately 20% of college students, and 10% of school students achieved grades in the AA to BC range.

3.2.5	In four of the eight colleges, and three of the seven schools visited, the success rates for those students who completed their AVCE double award programmes in 2002 were excellent at 100%.  In one college, however, the success rates were poor at just under 50%.  In the remainder of the schools and colleges, the success rates ranged from modest to good; the majority were good or better.

3.2.6	The three main key skills of application of number, communication and IT are, in most instances taken in the first year of the AVCE course.  With a few exceptions, the overall retention and success rates for the students who completed their level 3 key skills programmes since September 2000, were poor.  Across the period, there has been no apparent improvement in the retention and success rates.  There has been a trend, in the majority of schools and colleges, to reduce the original requirement for students to complete all three main key skills.  For those students who have been entered for the level 2 key skills in the same period, the retention and success rates also tend to be poor.  Across the sectors, the value students attach to the key skills is low.

3.2.7	In most of the schools and colleges, the progression rates to higher education, training or employment, for those students who completed their programmes in 2002, were good or better; in two-thirds of the courses surveyed they were excellent at approximately 95%.

4.	QUALITY OF TEACHING AND LEARNING

4.1	INDUCTION AND INITIAL ASSESSMENT

4.1.1	Since the introduction of Curriculum 2000, the majority of colleges have been continually developing more appropriate induction and initial assessment programmes for their students.  They have, for example, improved significantly their attitudes towards, and recognition of the students’ achievements at GCSE level.  The outcomes of these initial assessments have been used well, by the course teams, to place students on AVCE and key skills programmes, which are better matched to their prior attainment.

4.1.2	In a minority of colleges, where the induction and initial assessment procedures remain inadequate, the students display a limited understanding of the structure of the AVCE programme they are following, and are uncertain of the standards required.  In several colleges, the outcomes of the initial assessment procedures are not used adequately to inform tutors of key skills about the ability range of the students; there is, consequently, an inappropriate match between the students’ work in the key skills and their individual learning needs.





4.2.1	Most of the teachers and tutors provide good quality individual support to the students; relationships are consistently good.

4.2.2	Of the 150 lessons observed, spread almost equally between schools and colleges, 13% had significant strengths; in 75% strengths outweighed weaknesses; in 12% weaknesses outweighed strengths.

4.2.3	The quality of teaching in the vocational programmes is satisfactory; much of it is good or better.  In most, it is characterised by the use of a wide range of approaches and is well-supported by appropriate questioning techniques, and which often make effective links with previous learning.  This work is complemented by opportunities for individual research and small group work.  In a minority of programmes, however, teaching and learning is too tightly structured, and provides few opportunities for the students to develop the higher level skills of critical analysis and evaluation.

4.2.4	The quality of teaching and learning in the key skills in the discrete classes is mostly poor.  Although the work across individual students’ programmes mostly reflects the breadth of the performance indicators, there is insufficient emphasis on developing the students’ competence.  In a minority of the programmes, the key skills are integrated appropriately into the vocational programmes, and students learn to apply their competence in relevant and suitably varied contexts.  However, the majority of lessons focus unduly on the assessment demands of the key skills, and little account is taken of improving the learning of the students.  The work in these classes often lacks relevance, challenge and purpose, and many of the students report they find the work repetitive and uninteresting.  In a significant minority of the colleges, attendance at the classes is poor.

4.2.5	In most of the schools and colleges, the marking of the students’ vocational work is informative, well-annotated and provides them with appropriate feedback on how they can improve their learning.  After an uncertain start, most of the course teams have strengthened significantly their internal standards of assessment, moderation and verification.





4.3.1	One of the main aims of Curriculum 2000 was to broaden the programmes of learners post-16.  In September 2000, most of the colleges developed curriculum plans, which provided opportunities for students studying AVCE double awards, to choose additional studies from a wide variety of AVCE single awards, part awards and AS subjects, and to take all three main key skills at level 3.  By 2002, the colleges found this level of provision to be an excessive drain on their resources, and many of the students found the breadth of their programmes too demanding.  As a consequence, the majority of colleges reduced the range of their additional programmes of study to a narrower, but more manageable number of single or part awards and AS subjects, mainly in business, health and social care, and ICT, and also reduced the number of key skills that students were required to take.  Most of the schools have maintained their provision for additional studies within their existing provision over the first three years of Curriculum 2000, and in a majority, there is evidence of some of the students mixing AVCEs with GCE qualifications.  However, in a significant minority of schools the breadth of provision post 16 is narrow; they offer only a few AVCE double awards, single awards and a limited range of AS awards.  In addition, most offer only one key skill, usually IT.

4.3.2	Since September 2000, as a result of the poor retention and success rates, most of the schools and colleges have found it necessary to adjust the provision they make for the key skills they offer.  By 2003, for example, provision is discrete; increasingly fewer students take all three key skills, pass rates in the tests are poor and overall student achievement remains low.

4.4	CAREERS GUIDANCE AND STUDENT SUPPORT

4.4.1	In most of the schools there are well-organised careers advice and guidance systems.  The careers teachers prepare carefully and provide a wide range of guidance and advice materials for the post-16 students.  A majority provide regular timetabled slots for careers classes and tutorials, and often make good use of visiting speakers to enhance the quality of the provision.  The guidance tends to concentrate on preparing students for progression to higher education, but appropriately several of the schools are providing useful advice to those students who may be considering a range of career options.

4.4.2	The quality of careers advice and guidance in most of the colleges is good and improving.  In the best practice, well-qualified careers advisers provide a co-ordinated programme of on-going advice and guidance for all of the students.  They attend group and individual sessions that are matched well to their career aspirations.





4.5.1	Across the vocational and key skills programmes, the teaching staff is suitably qualified.

4.5.2	Most schools make use of the staff development workshops and support afforded by the awarding bodies, the Council for the Curriculum, Examinations and Assessment (CCEA) and to a lesser extent, the Curriculum Advisory and Support Services (CASS) within their respective Education and Library Board (ELB).  Much of the in-service available, therefore, tends to focus on procedural, organisational and assessment matters rather than on the quality of teaching and learning.

4.5.3	Most of the colleges have also participated in programmes of staff development organised by the awarding bodies; they have also made good use of the additional funding provided by the Department for Employment and Learning (DEL) to support staff development.  The main focus of almost all of this work has been on assessment and moderation practices, with much less on teaching and learning strategies.

4.5.4	The industrial experience of the teachers in a significant minority of programmes, including those in business, and health and social care, needs to be developed and expanded to ensure they are aware of, and understand fully, current practices and processes in their vocational areas.  Most teachers make insufficient use of ICT in their teaching and learning; many need more exposure to, and experience of current ICT applications in their vocational areas.













5.2	In the majority of schools and colleges the quality of course co-ordination is good; administrative and management duties are carried out effectively.  In a minority, however, the tracking of the progress and achievement of individual students, particularly in the key skills, is inadequate.





6.1	While most of the schools and colleges continue to work conscientiously to implement the main aims of Curriculum 2000, progress towards achieving them remains modest.  For many, the aim of adding appropriate breadth to the programmes of post-16 learners continues to be extremely challenging and demanding.  As a result of resource issues and the difficulties experienced by many students in coping with the demands of their courses, the majority of colleges have reduced the breadth and range of additional and key skills programmes they provide.  In most of the schools, while there is evidence to suggest there is some combining of AVCE and GCE courses within individual programmes the breadth of provision at post-16 level is narrow, and there are few opportunities for the students to take all three main key skills.  Across the sectors, the planning for the provision and development of the main key skills continues to cause significant problems; there are considerable variations in the standards of the students’ work and the quality of teaching is mostly poor.  The retention and success rates in the main key skills are also poor, and show few signs of improvement.

6.2	Notwithstanding these difficulties, most of the students achieve satisfactory or better standards of work in their vocational programmes, and the success and progression rates are mostly good or better.  The quality of teaching and learning in most of the vocational programmes inspected is satisfactory or better.  Although, there continues to be problems with retention rates on the main programmes of study in the colleges, the majority have reviewed their induction and initial assessment procedures to ensure they place students on programmes, which better match their prior attainment and individual needs.  In a minority of colleges, however, these procedures remain inadequate.  Although, most of the schools and colleges continue to develop and refine their quality assurance procedures, there is a need to ensure they focus more on the review of the students’ progress and achievement, and on teaching and learning strategies, to improve the quality of learning for all of them.  A majority of the schools and colleges report that ongoing communication difficulties with the awarding bodies continues to impede aspects of the development of Curriculum 2000.

7.	STRENGTHS AND AREAS FOR IMPROVEMENT

7.1	The findings of the survey highlight a number of strengths.  These are:

	the satisfactory or better of standards of the students work in the vocational programmes;

	the good retention rates in the AVCE programmes in most of the schools;

	the satisfactory or better teaching and learning in most vocational programmes;

	the good success and progression rates in most of the vocational programmes in schools and colleges;

	the implementation and use of more appropriate induction and initial assessment procedures in the majority of colleges;

	the positive approach adopted by senior management and course teams to Curriculum 2000 in most schools and colleges;

7.2	The survey also highlights a number of areas for improvement.  These are:

	the considerable variations in the standards of the students work in the main key skills, and the poor retention and success rates;

	the poor retention rates in the AVCE programmes in the majority of the colleges;

	the inadequate induction and initial assessment procedures in a minority of colleges;

	the poor quality of the teaching and learning in most of the discrete key skills programmes;

	the poor communication between the awarding bodies and a majority of schools and colleges;

	the poor teaching accommodation in a minority of schools and colleges;







The following schools, and vocational programmes were visited and included as part of the survey:

Assumption Grammar School (Business)
Bangor Academy and 6th Form College (Health and Social Care)
Belfast Boys’ Model School (Art and Design, and Manufacturing)
Lagan College (Performing Arts)
Little Flower Girls’ School (Health and Social Care)
St Cecilia’s College (Business)







The following colleges, institutes of further and higher education, and vocational programmes were visited and included as part of the survey:

Armagh (Art and Design)
Castlereagh (ICT)
Causeway (Media: Communication and Production, and Performing Arts)
East Down (Business)
East Tyrone (Health and Social Care)
Lisburn (Engineering)
Omagh (Business)
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